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ABSTRACT 

A follotfup Study was conducted of all students vho 
had enrolled full-tiae with 12 or »ore units at Eastern Arizona 
college since 1968. Two mailings o£ guestionnaires were carried out, 
the first to 2, 432 former students and three weeks later, the second 
to 1,935. In addition, interviews were carried out with selected 
students. The guestionnaire, telephone, and personal interviews were 
designed to answer the following questions: (1) What were the reasons 
students terminated their enrollment at the college? (2) Were the 
educational experiences received at the college subsequently useful 
in their career preparation? (3) «hat improvements are needed in the 
college's supportive services? (4) To what extent are former students 
utilizing their educational experiences obtained at the college? and 
(5) frhat problems were encountered by students entering full-time 
employment or transferring to other colleges and universities? The 
returned questionnaires were divided into three program 
categories — rocational. Transfer, and General. The data are provided 
in 29 tables and 10 figures. Two general conclusions resulting from 
the study were: (1) the respondents in the General category tended to 
rate their experiences at the college lower than those in the 
Transfer and Vocational categories; and (2) a higher percentage of 
the college's students transfer than was anticipated, and 
transferability of courses presents a problem. (Appendixes provide: 
Demographic Information, Job Descriptions, the Questionnaire, and 
Respondent Comments.) (DB) 
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I. iNTnomcTia^ 



Eastern Arizona CollP.nP (hereafter referred to as HAC) is one 
Of the oldest educational institutions in the State of Arizona. 
It was founded in tint i J J964, VAC was a small junior collejse 

basically offering, a transfer propran of studies and lirtited voca- 
tional education in bttsit and auto mechanics. 

Durint! the last einht years, a larf.e |«irt of the college re- 
sources have heen expended in developing and expanding the voca- 
tional curricula, l-ast year (1972*73) there were 55 one and t«o- 
year prof.rans offered in the vocational area. 

An evaluation of the relevance of the offerings and a deter- 
mination of the strenr.ths and weaknesses in the over-all proj»raw 
had ROW become Snperative, The last p.enerol follow-up study of 
EAC's students was done in 1964. This study and all prior follow- 
up studies were nined at deterruninir the success of transfer stu- 
dents. No overall effort Iiad been made to follo\*-up the students 
in vocational proj»rans or to determine what happens to those that 
do not transfer. 

Because of these reasons, the Research Coordinatin<» Unit of 
the Arizona State Denartnent of Tducation Division of Vocational 
Hducntion ar.rced to fund the najor portion of a follow-up study 
of hAC»s forwer full -tine students who bad attended during the 
last five years. 

1 



BEST CCtrv P'^'^'Ml . 2 

A. Statement of the Pro Hlcfft 

There iis little feei!back firon former students to indicate 
the effectiveness of the ColleRe*s prof.ran. In order to collect 
data on wfiich to evaluate current pronrans, and Rive direction 
to any needed change » it is proposed that a follow-up survey of 
students who have enrolled at F.AC full-time since 1968 (hereafter 
referred to as the target t^roup) he ruide to determine the rela- 
vancc of nAC»s offeriny^f., the strengths and weakness of its vo- 
cational preparation and supportive services, and the extent 
forroer nAC students are utilizinn their educational experiences 
obtained at IIAC 

The results of the surve>' would be used to sunft<>st cbanr.es 
that would better meet students' needs and wishes. It could also 
he used in the redirection of curricula wherever indicated by the 

result*;. 

B. rn>cedur t'S 

The project started March 2 1<>73. A research committee was 
formed consisting of the Project Director, representatives frotw 
students, faculty administration, forner students, two local hitsi 
m-^snen. and a representative fron the Arizona l-nployi^ent Service. 
Tlie specific denoprnnbic infcrtration to be taken fron the student' 
permanent n-cord was determined by the cor.nittee during its first 
two n(»etin<»s. (^cc Appendix A for demographic infomntion.) 

Ihtrinj' r.iibse<ment reetinrn, while workint! on the basic quest- 
ionnriire, t!tr cor-ii 1 1*-- nlso tU'veler'.-d the tiuali ficnt ion<; and job 



descriptions fur the consuUnnt ami interviewer. (See Appendix 
B.) Dr. Tiwfithy .1. 1»ettibone, Departrtent lleai! in the CdUe(»e of 
Education at Nw Mexico Statt University, Las Cruces» New ftcxico, 
was hired as the consul tanf, and Mr, Bruce Stanfield, injstfuctor 
at Eastern, was hired to do the personal interviews. 

As soon as the comittee completed the baiiic c^ttestioniiaire, 
the consultant net and worked with the copwuittee in i^irther re- 
fining the questionnaire. It was then field tested us inn approx- 
imately 40 stiutents form EAC, nr. Tcttihone then sniwitted the 
revised questionnaire and f»uidelines for telephone pnd personal 
interviewers to the conroittee. A copy of the final questionnaire 
is attached as Appendix C. 

The demographic information ohtf«ined from the stiulents' perm- 
anent record was coded, punched, and entered into the conpxiter. A 
master list of the target nroup and pjaiJin«» Jahels were then pre- 
pared. 

Tlie first mailinn of the questionnaire was complete on or 
about the first of June. A total of 2,432 quostionmiires were 
nailed. Approxinntely three weeks later, a second noilinn of 
1,035 questionnaires wnr. bepun. Table 1 shows the response to 
each mailing*. 
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Analysis t»f H3njn{*<( 




Ho, of Kon- 
Coinploteil Deliverable Total 

Qucstionnnires fhic'stinnnaires Oiiostionnaires 



First Mailinn- 



204 



2432 



Second Mnilinp. 



MS 



nm 



Random 



43 



Starting. .Tunc 20, ami p.oiiK! throufji Auy.ust 15, an intensive 
effort was nadc to contact sttulents by phone and urj»e then to coin- 
plete anil return the questionnaire. This; technique proved very- 
effective in ijicreasinR the response rate. However, because many 
of the addresses used were as mtch is five years old, it was impos- 
sible to contact many of the former students. This was partially 
overcoioe by cnllins relatives and friends of stiulcnts who had n^oved 
to obtain their current nddress and phone number. 

Because a large percent of KAC's students are Indian, it was 
necessary to conduct personal interviews to insure an adequate 
response frop this r.ro"r» ^ast experience has shown nany Indians 
do not respond to correspondence am! cannot !>e contacted by phone. 

Therefore, a random saniple of 100 non-rt-spondent s thoueht to 
be residinr in Arizona w;ss selected. A trained interviewer spent 
two weeKs attcupt inn to coiitnct and irlcrview these students, r.vcry 
effort (i>hone calls to tlie studcntV his pj^rcnts ami friem!s)was wade 
to rr* t;'«-t these :ir::\\gi' ;;.) ; jAp' M^t i f-nt for the inter- 
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vicKcr. Afain, n larce percent coulti not be contacted 1>ecmise 
they had tioved, and it was inposslble to obtain their new address;^ 
In addition^ l>ecaiise it wns s^iOm^T, nxtny fomer students were on 
vacation or out-of-state wcrl;inr. on ?% summer job* 

To quote the interviewerp ♦•Hie fnittern with the Indian stu- 
dent urbo wns not nt Imine did not appear to In* the same pattern as 
the white student wlio uns not at hone. Most of the Indian students 
were at least near their former honer, whereas nost of the white 
students were a considerable dintance from hone* This did faci- 
litate coutactjnn at least the parents of the Indian students.*^ 
iiy contacting the Indian health service, the interviewer was able 
to locate several of the students and naps showinp how to reach the 
student •s residence. 

Sever.il t^rsons were contacted and refused to be intervienvd* 
Two of the?^e v;cre hc»sti}i:' to thr^ scliool and six stated that they 
did not Ki»nt to 1 e bothtwcd* !n general the fornc^r students were 
t^illiiip. to speak to the interviewer alunit the ouestionnaire. Tliey 
were open and did ap}>ear to be frank and candid in their rcnjarks. 

In addition to the alcove efforts, attenptn were rmde to inter* 
view perrons over the ph«>nr, I'ecnuse of the Icnp.th of the question- 
naire^ this was found to 1>c inuractical. 
(!♦ rovuyati on; 

The target po]iu}ati(>n consirted of all students who have been 
enrolled full-tii t* with 1J! or rtore units at HAC since 
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I>. D ate! and lust ru ■ent.it ion 

The Uaf^ic ifci^OfTat^Hjc chnrnctcristjcs and the students* stated 
educaticnal r.otils prior to lenvint^ VAC wcro doteni^ined from their 
perranent record, 'ilie oucstaonnnire, telephone and personal inter- 
viet^j^ were desir.ned to answer the ouestions listed below. 

1. Klmt vere the renfons students teminated their enroll- 
nent at HAC? 

2. IVere the educntional experiences received at HAC sub« 
secmently ur%eful in their career preparation? 

3. Uliat improverents ate needed in HAC^s supportive services 
(plncenent,, counsel inr, ndvisirf., student activities p etc.)? 

4» To what extent are Tonaer students utilisin*! their educa- 
tional experiei*ces obtain^^d at EAC? 
SpecificnJly: 

a* Hew n^ny vc»eationr\l stud<*nt^ ^Ve ennloyed in occura- 
tionf^ rcl riled In their Kijor «ren of stuJy at KAC? 

h. Mow uany vocational students are enployed in occupa- 
tions unrelated to their najor area of study at TAC? 

c. HoK nany vocational students coiipleted a liochelor's 
dcf»ree t^ro^^*''^^? 

d. IIf>v;. nany transfer students conpleted a bachelor *r. 
de'tree i^ronrnn? 

e. liow nany eencral sttulertn co:*»pleted a Hachelor^s 
decree rr'^^-rn i? 



£. Mint occupntioiifi did the transfer students who did 
not complete n Bachelor's degree program enter? 
Wiat occupations did the f.enoral stiulenti; vho did not 
complete a UncKelor*!? prorrnnt enter? 
5, Wlint prohJens weie encountered hy students entering! full- 
time enployment or transferrinct to other collt»ges ami uni^^ 
versities? 
K. Analys is 

The returned questionnaires were divided into three vrogrnm 
catenories Vocntiortal ^Transfer* and General* The individual 
classification of the retimied questionnaire was detemined by the 
curriculum indicated hy the student at the time of ree.istration for 
his last se^tester at F.AC^ IKinp the computer, the nunt^er and percent 
of responses to ench ouestion were tahulated for each e.roup and com- 
pfcrisons nnde hetueen the three groups in relation to each of the 
stated objectives. 



II. conpAursnx of nHSrnNni:NTS ANi) NoN-uii<iPONniwVrs 




In order to ifetemine the validity of the snumle obtaineiU 
comparison*^ were riade betv.*^en the entire tnrnet f roup, respond- 
ents, non-re!;pondent5 , and random sn^nple. Table 2 shows the con- 
pari sons of liiean cur^ulntivo g'^^'^de point average (CPA) and nean 
ACT Com|>osite scores. Table 3 shows the conpari sons for prof.raTi 
catej^ories, sex, age, and rer.jdence. 



Conparisnn of Monn Cunulative Crade roinl Average and 
Mean ACr Conposite Scores Between Target Group, respondents, 

Kon-Uespondcnts, and Unmlom Sample 



Table 2 



O 

r: 
o 



»: u c 






Tarp,r»t Group 
nespondrnls 
Non-Pespondcnts 
Unndom Sample 



2 46 
2,65 
2.36 
2.49 



)r>.7 
16.7 

ir>^i 

15^6 



- .6 



^Difference* hetv^c^en tarj^et croup and indicated ^rotm 
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Con clusion s 

The ccimririson*; <ihow thnt in nil hut prtido point nveTa<!e and 
ACT CDiipcsitc scores the rnmlnni sanplc* varies too ^reatly from the 
tarjtot p.Toup ami «ihpuld not be eonsidcTCvi in the overoll analysis, 

lloKcver, basctl on the itcns conpnml, there ftpparently was a 
tlj ffcrencc between the respondents ami non-respomlents in three 
areas — sex, mean cunulatjve HPA, and mean ACT composite score. 
Therefore, in intert^retinjt the results one must keep in mind the 
followinn: 

1. V.'onen were mote likely to respond to the questionnaire. 

2. Respondents tended to have a hip.her CPA, 

3. respondents tended to have a higher ACT composite score* 
Overall it is concliulrd that the non-respondents would not 

have an extreme effect on the results. 



n 



III. I)t:MUr,!^\!>iiIt: 1)ATA or. Ul:SrONJ)HNTS 

ThQ following section contains an analysis of the tleraonraphic 
data for thr rcr-pomtents. In all Init one ftraph (Fi^^ure 4) , the 
data for the total resurmdents vas friven and an analysis by Program 
Category was shown. Th<» Pronran Catcf^ories are Transfer, Vocational > 
and (leneral. 
A. H ducnt l onal Goals 

Tal»le 4 helottf is a snrmary of the respondents hy Prosrnm 
Cate,p.ory. 



•Table 4 

Sunnnry of Ucspondents 
By ProRran Category 



Prof»r.in 
Cate«ory 

Transfer 
Vocational 
Genernl 
Unavailable* 

Total 



Kur.»?T>er 

473 
212 
110 

S7y 



848 



Percent 



5(>% 

12% 

99*** 



*The unavailable category were those students whose permanent 
records did not have a stated cwrricttlum for their last se- 
mester at MAC. 



''Not equal to lOOo because of rounding. 
As pointed out in Table 3, the percentaj^e of respondents and 
non-respondents in each Pronram Catenory is approxiraately the same. 
Tins would load to the conclusion that no one particttlar category 

r'^rpfin'^'.*'^ tT* n v.v.'t^'r ^ropor* •? t^^i'* rn>' et!)or cntegnvv. 



TnbJr 5 *!<ows the nirber aiu! pc^rcent of ihc Transfer Category 
in each trausft*r currivuhrnp 



Table 5 

Transfer Uespomlents Hy 
Curriculiun Area 



CiirriciiliCT 




Percent 


Prcfcssicmal Ap.rH-tilturc 




5.4 


Art 


13 




rrofcsf.ion.-il Offjco Admin. 


z 


• 4 


llusiness Awininistration 






Patn ProrcssincT 


2 


*4 


nicmentury Uducation 






Law Knlorccnncnt 


4 


A 


Art (Sccomlary Iducnt^cm) 
IHolojtical r^cieiice 


4 


• 8 


6 


1 


PiiSiiiesn nnU Dxstrinutivf htu 


12 






6 


1.2 


Foreign lrtn«'A»^'ir:<^*^'^ 


2 


.4 


Health ft f^hysical r.thieatio!) 


47 


*>.?> 


Ilonie Itcononics (Professional) 


20 


4.2 


Inchistrjal Arts 


13 


2.7 


Matheimt jrs 


6 


1.2 


Music 




l.5» 


Phy.sicnl Sc .J onc>/ 


S 


1.0 


Speech and l>rar:a 


5 


1.0 


Social Scieucos 


21 


4.4 


Psychology 


9 


l.f> 


r.nfilifu erinf^ 


20 


4.2 


Vol entry 


17 


3.5 


Ma:>s ronmmi cations 


3 


•6 


liberal Arts 


25 


5.2 


Political rcieiicc 


4 


.8 


Pre-l.av: 


li 


1.0 


Pie-!kd Science 


34 


7.1 


Prc-Phnrinncy 


3 


.6 


Uiolooicnl Tcience 


13 


2.7 


Kildli fe molo*»y 


7 


1.4 




1 


.2 



Total 



473 



oa.5* 



13 



Trtble 0 nhovirs Ifie nti«^!*cr am! i^orcrnt of the Voc.itjionnl Catcfcry 
in each vocational curricttlun. 



Table 6 

Vocationtfl Resroiklents 
Hy Curriculum Area 

t ■ ' • ■■ ....... 



CurricuHim 




Tcrcent 


• • . , ..... ... 

Anriculttnv ffecluDiics Tecfu 


.. . 

2 


.0 


Auto lUijv ucs% 




1.4 


Auto linr^noerinn Tcchnoloji^y 


2 


.9 


Auto !!'vhtnirs 


10 


4.7 


Auto Service Tcchnolo^'v 


25 


11,7 




21 




lUcf^cl Tcchnoiugy 


2 


.9 


Ihaftinft 


1 


.4 


I^raftiuo 'lechnoJo^y 


7% 


ia.8 


lilcc tronics f:?V'iti*»erin</ 


21 




Fasbi on Vcvclintul i n?^ 


1 


.4 


Gcnrial liuninoss 


7 


3.5 


ficnorni Clerjcnl 


1 


.4 


Hn:no rcoiuoicr, (Occupnt imuil 


t 
*» 


.9 


Law fhifoi ccnent 




2.3 


t^nnl Se;. r«*t:iry 


1 


4 


Mriclnne Vractici' 


1 


.4 


Mcchnn i ci^ 1 Kn^i ne^r i np 


5 


1.4 


Mid-Mauawe ^cnt 


20 


9.4 


Mininr! Tcjlmology 


6 


2.B 


Office 5'ervices 


1 


.4 


Production As:ricultim* 


6 


2.8 


r*N. Prop.ran 


1 


.4 


Secrctarinl 




17.9 


Stenorrapbic 


0 


2.8 


UiKlatiufi Skills 




.9 


• 


1 


.4 


Total 


212 


98.8* 



*Not (nun • to J(M>^ bec»'UJr.o of rouju'inf. 
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liilai' Ct''» I ■ ■ ■ .... 

r,« M il t' » r4-.iaio 

rinvirc I is a comparison of Mnlo-t-cffnl^ re^nomlrnts. Please 
not thnt v«*i"^*''"^''ir<*-^iJ^«* Vftcationnl Category hns fct.'Cr wowcn 
than the Transfer or nencrnl Categories. 
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figure 1 
By Program CategPO: 
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T&lal 
Respondents 




t2 



59 



SB 



♦I 



35 



45 



Transfer VocaCiort«J General 



□ 



Femfti* 



For anrayr.is v'''' P<»* ♦ rf-npfimlfnts were vJncod in onf of five 
;;^c> categories as determined by thaxr year- ( i birUi 16 21, 24, 



iitST COPY P"^'m\l 



IS 



2r.":**«, /50-,Vf, atu! '10 plus . Vin.urc 2 shows thtv iierccntn«'.e of stu- 
dents in ench ar.c frtnin. Hie nottnl anc of all resnondt^nts was 25 
wJth cxtre^nes at IS «tii! *iS j-cnrs of a^c. 



Flgiftre 2 

OM^rlSfNi of Age Croups of Res^ndants 



75 



50- 



f 



2S- 



53 



25 



16 



0- 



55 



23 



16 



40 



17 



Total 



1 



i 



44 



45^ 



I 



Respondents Transfer Vocational Ceiwral 



□ 25 29 



4(H- 



Thf» T'ort f-lrilitM' '1i 'T-rfUC f bfiv.ccn Ihc- thrrr rrorvmn Cat<- 
foricT. rf rt-ST'Otulint r vt.t^ in th** IP-Hl ago (troup of the Hnu'vaJ 
c- r.^oi v. pofxentage wa» nearly t»/»ce tluit of t^jther the Tra"«- 



fi'f ot Voctilkm:iI Cntenrtrit s. It i\ntU\ appcnr ihnt nany of this 
Hjtc j^roup were uncertnin nr. to whnt thry Kuntod to ^'mnjcr" in. 

The rcs|>onsc from the out-of-statt* stiulent Kn5 proporticnately 
less than thr* rcsponr^t* fron tho In-state student which was to be 
expected !»ccause the rreatcr effort of the project was centered on 
the in-state stiadenis. A co'nparison of the percentaoe of responses 
with the l*J72-73 stt'dent body showed that except for out-of-state 
students it was neai W the snnc. Tahle 7 stirfinnrired this datat 

Table 7 

ronpjirison of Percent nge of Itesuonses 
Relative to t?enid«Ke with 1972-75 Student Tody 

ln7.*-77t Full-Tiwe 
Kcsponses Stu%1eiit Ht>dy 

Grahnm County 5r>v S.Vc 

Uest of Arizona S6t Sl% 

nut-of--i:t#te 91 10% 

Fjtt^re 5 sliovs thai resp.'^nse by coMiity of re«;i<?*»nce (\\*hile the 
sfudcMiln were attendinji HAJ!)* It could be noted th«t vocrKionrtl pro- 
e.rai.is nttractod, percent ajje-t, i se^ vore sttirfentr* froTu Ari7-onn thnn 
fron out -of ntnte* Half of thv out -nf-f.i;'ie KtndeMts in vocr^tional 



Figure 3 

Ccq^arisfln of Residence Ci8»sification of Respondents 

9x Program Categeejf 
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25 



111 



Total 



54 



»4i 



59 

n 



35 



51 
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Cratiam County 
Rest of Arisona. 



Out*of*State 



Respondents Transfer Vocational Genera) 
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Tabic 8 is a sumar>' of r^^im ciinulntivc pjade point nvci-niics 
ana ACT. canpcsitc score*; for each Pro?rnn Catefor>'. 

TaMc 8 

Sunnai7 of Respontlcnts' V5cnn Qwulnttvc Grade 
Point Averogf* un«l ACT Cnnpositc Scores 
In' froprun Cat^jjory 

Me»« CHnulativo HCiin ACT 
GPA Conpositp 

Total Resronvl< nts 2.65 16.7 

Trniisfer 2.6,^ 17.3 

Voentional 2.rt4 IS. 4 

General 2.67 H..4 

The General Category ha«i the highest nean ciirmlative GVA 
while tlie Transfer Category h(«? th^ highest i:«an ACl Conposite 
score . 

Tafclo shr«v:s tho turitril sl;;lMs <>? thf resmuU-ids ^y Program 
Category. 

Table 9 

Su'Tf^iiy orK'irit«l Statu*; of Hcr-vondent s 
"Kit n1 

»>c«}u.>tK^-.'!!t r. ••rr^n'^fer Vocational CHnvral 

Sin.le 47.rC !.n.r 41.^r,. .VJ.«;. 

Kar'ri^O T^ojC 51. 47..,. 

v:i.V«e<i .-1^ 

Uiv<-.>-e.? i.'i-- 

Separated 5. ^- 

rn.tv*.! bin .V .2'.. - *• 



rirurc 4 shows the tjerccntngc of tlic othnic froup rcportoit in 
i»acli Proornn Cntci^ory, Hie Mexican- Am*»Hcnn is the only ptjmic pmup 
in which it lar^'er nercont ar€» enrolls! in vocntjoual progmrs rather 
than Trah<;fTr, 
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Figure 4 

Percenta^a of 8espondeiVt$ bv Ethnic 
Wt th i n P rogran CsCego r ies 
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1-inurc r» i}u!icnti'<< the cr!»loy'HMit status for all of tho res- 
|tomlent!? and for crtcli of the three }>rorT;ir^ r:atci»rtrifS . The Voca- 
tional (-roup has the l.-ir<'est rercentaoe enpJoyod ami the lowest per- 
cent ai'C unernloyoKt v.hile the General Catcporv' has the lowest cm» 
ployed and hjp.hest unenploycd. . 
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Figure 5 
EmploymeRt. Septus of Riespondefits 
Bf Program Category 
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I. liducationnl Status 

FiRure 6 shows tho current educational status at the time of 
the survey for all of the respondents and for each of the three 
Categories. As on? would expect the Transfer Cater.ory has the larR- 
est percentage of students fjoinp. to school full-tine The Vocation* 
al Catef!ory has a slightly larcier perccntaf«e p.oin^ to school part- 
time. 



ERIC 



100 



7S 



4> 

t no 



Mr *^ 



{ 



J 



I 



FiRure d 

llducational Status of Respondent 
Uy Pro»ran Category 
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IV. UEASONS NOX-nRADllATH UKSPONDIiNTS LEFT EAC 



A. Retention 

A vital part of this survey was to determine why students left 
HAC prior to completinp. a prottran. Fifture 7 plves sone indication 
of the problem. 

Over half (52%) of the students in the p.eneral Catenory had 
left liAC prior to the third semester. This compares with 55% of the 
Transfer Category for the saine period of tine. The Vocational Cate- 
gory had the best retention rate over the noma 1 four semester period. 



■ r. -tin, .1^ 
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B. First-Year Kithdrawals 



An analysis of respondents who indicated they had withdrawn 
by the end of' the first year was raade by Prcpram Catej»ory to de- 
termine if any one category was projwtionately higher than any 
other, Fifiure 8 shows the results of this analysis. When compared 
with the total response broken down by ProRram Category, it appears 
that the Transfer Catepory had proportionately fewer withdrawals and 
the Ceneral Category the highest. 
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Figure 8 

Percentage of ResiK)ndents by Prograw Cotegory 
Compared With Percentage of 
First Year Droponts by Program Category 
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C. Reasons Indicated by Resrondent s. 

Respondents who did not complete a proj^rani at EAC were 
asked to indicate their reasons for leavinj;. Table 10 shows 
the tabulation of these responses in the order in which they 
appeared on the questionnaire. 

It can be noted that the reason piven most frequently for 
leavint* EAC prior to finishing a program was transferring to 
another collejre A hinher proportion of students identified 
as transfer students did indeed transfer, but prematurely. The 
second most important reason for students leaving EAC prior to 
program completion was pettinft married. Apparently the least 
important reason for dropping, out was identified as transportation 
prol>lems with approximately 1/2 of a percent responding in that 
catep.ory. 



Table 10 



Respondents' Reasons for Withdrawal 
Prior to Prop.rant Coinpletion 
By Proi»rara Category 



Total 

Respondents Transfer Vocational General 




Reason 



Completed all courses 

Transfer 

TooK a job 

Cot married 

Enlisted or drafted 

Financial pro^ler.s 

Transportation 

Courses not available 

Lack of motivation 

Grades low 

Vent on Mission " 

Other 
Blank 



2,9% 
IP. 7% 
5.5% 
0.2% 
4.2% 
6.8% 



3.0% 
27.2% 
4.0% 
7,8% 
5.0% 
5.1% 
.6% 
5.1% 
7.8% 
1.5% 
4.4% 



2.2% 
8.2% 
9,0% 
15.5% 
7.5% 
8.2% 
.7% 
1.5% 
8.2% 
6.0% 
6.0% 
f..7% 



5.1% 
12,8% 
6.4% 
6.4% 
2,5% 
8.9% 





6.4% 
10.2% 

2.5% 
12.8% 
1?.??% 



. <V., 
12.5% 



6,7% 
15.0% 



6.4% 
6.4% 
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D, ?iatlsfaction . 

Terhaps the most important measure of success or failure of 
an institution is its ability to enable the student to pet what he 
casie to that institution for. Thus, the question "Did you net 
from UAC what you came for?" was asked, Fipure 9 is an analysis 
of the responses to that question which may be interpreted as a 
measure of satisfaction. Overall, indicated yes and 24^ 
partly. The f.reatest number of no's cane froin those in the r,eneral 
Category. 
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iir-l Yes 



No 



SI [1 Blank 



31 



13 
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V. WIIAT liAS llAPPHNliD TO FORMKR BAG STUDHNTS 

Another key purpose of this survey was to deteminc what has 
happened to fomer HAC' students . Table 11 below is an analysis of 
all respondents: the Transfer, Vocational, and fieneral Groups, and 
EAC graduates. It shows for each f»roup the number and percent of 
respondents In each that (1) were current wnderRraduates, (2) re- 
ceived a Ikichclors or hipher^ (3) transferred — did not finish, and 
(4) did not transfer. 

Table 11 

Analysis of Respondents by Catcirory Showinr Number 
and Percent Receiving Further F.ducation 



Total Sanple 
Tronsfer 
Vocational 
General 
BAG r.rad. 



4-» 



130 
87 
14 
14 
25 



14.7"^ 
19.1% 

13,7t 
10.5^ 



o 
o 



O 



124 
D6 
13 
5 
73 



is.r. 

21.1% 
30,2-« 



# 

265 
155 
64 
28 
75 



32 , 6 o 
34.1"* 
51.2?^ 
27.5^i 
31.0*0 



»4 

o «f* 



305 
117 

114 

57 
69 



0 

i2 



% 

.37. 5t 

25.71> 

55 .6* 
55.!)'» 
28 . 5*0 



R14 
455 
205 
102 
242 



100*« 



lOO^i 
100^. 
100^ 

lon^. 



Please note th;it the sub-categories may not equal totals because 
some student recordr. did not have curriculum avoihtble. 



27 



One conclusion that can be drawn is that approximately 62% of 
the stiulents Icaviun l-AC Uo in fact transfer and receive further 
education while 381 have not to date. 
A. Transfer Category . 

Of this Transfer Category, 74% did transfer. Approximately 
40% either have ccHapletetl a Bachelor's proRraw or were currently 
enrolled as undergraduate students. Thirty- four percent of the 
proup transferred hut did not conplete a Baccalttayeate prof.ram 
while 26*» did not transfer. 
Vocational Ca tetTor)^ 

Approximately 44% of the vocational students whose last sera- 
ester major indicated vocational areas transferred to other insti- 
tutions. Sixty- four percent of these students completed the Bach- 
elor's de<!ree or more An additional 7-^ were currently enrolled as 
an undernrnduate and 31v of the vocational students transferred 
but did not finish. Over half of the vocational students, 55.6t.» 
did not r.o on. 

Tl)irty-three percent of the students classified as j^eneral 
transferred to other institutions. 27.5' of these did not finish, 
approximj^tcly .V* rcr.eiveJ bachelor's decrees or more and approxi- 
mately 14% wore currently undergraduates. 
I), n raduntcr. . 

Of the KAC prnduntes, approximately 71-^ transferred to other 
jT!'-t i itn iriv.. or tl.f'-f, "'^^ received rr.dielor'r. th'v.rtv^, or r.'Ove» 
101 were currently enrolled ns imderRraduntcs, and 31". did not finish. 



VT. RANKING OF mEPARATION RHCUnT-n AT EAC BY RHSPONDENTS 

P ygr^'tyfltion for Further T rainlni!« 

In order to determine what kind of job EAC was doing in pre- 
paring its students for further education, the followinjj miestion 
was asked: "In (general, how did EAC do in preparing you for addi- 
tional traininr.?" 

An analysis of all respondents receiving further education After 
leaving EAC, shows feel they were either ver>' well or adequately 
prepared. Ten percent felt they were poorly prepared and four per- 
cent did not answer the question. Tlie Vocational group had the 
highest percenta<te indicating veiywell. Figure 10 shows a detailed 
analysis of the responses to this question. 
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rii»uri« in 

Analysis by ratcf.ory of I!AC rrct»aration ft%r ptirthfT Training 
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B. rrennration fo r rur^oy^^^nt . 

Out of the entire satnnle, 6S4 rrsnonacnts indicated that they 
have heia at least one full-time j oh since leaving BAG, 

Twenty-five am! two-tenths percent of those having at least one 
full-tine job feel that their courses were directly related to their 
employwent. Thirty-seven and four-tenths |>ercent respond^ that 
their courses were helpful in their joi* hut not directly related. 
Thirty-seven and f cur-tenths nercent indicated that there was no 
relationship^ between their courses and their employment. 

ToMe 12 on tlie followinn raj»e is an analysis of those res- 
pondents who have had at least one full-time .1o!» by f.roup. Please 
note that each p.roup is df videtl into those whose jloh was fl) lUr- 
ectly Related, (2) Helpful, and (S) No Relation to their courses 
at I-AC. Within each of these divisions is a further breakdown which 
shows the miTiiber and percent who felt their TAG preparation for a .lob 
w.is (1) Very Kell, (2) Adequate, (5) Toor. or who left the q\iestion 
blank. Because there was only one respondent indicating a full- 
tirie job that left the question re^ardin^* the relationship of EAC 
courses to einiUoynent blank, his response is not inchided in the 
table. 
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Became of tho hif:h r»orcentaf;c of iion-rcsportilcnts in the no 
rt«lhtion?;htTi cntcrnrv, it was fi'lt that an nssiiinption as; To the 
implicaticn*: of tho MnnKs mist be made to prcfc^rly interpret the 
data. It wan as5ur!e<r that they wotiid he interpn*teil as havinf a 
nejrative connotation. Tf the sttnlentf^ had positive feelinnSp they 
KouUi most likely have so indicated, floi^ever, sotne people would 
rather not re!:pond unless they can do so in a positive fashion^ 

The results of all respondents is ahont what would he expected, 
that is a !iioh percent n«e of those who were worl;in<T at Jobs which 
were not related to ihcir trainin?* proprar! at TAC t\*ould logically 
report that the r^ro'^rar^ prepared then poorly. T\\o Vocational Hroup 
appears to be alnost precisely what would be ioeJcalJy expected^ 
i.e., highest nercentn^e'of very well responses for the directly 
related option, hi^hc^t percmtaire or ailcijuate re?;ponr»es for the no 
relation option. * 

\.1ien the relationships from directly relat<*^d to no relation 
are considered in ten^s of either raw numbers or percentaces^ Voca- 
tional in the only one that j*: hiHiest for directly related «inc1 low- 
est for no relation. The Transfer, the Hencral, and the Total cate- 
forien arc all inverse relntionsliins. 

It cvu ho concliuUd thnt the Vocational rate«ory has the 
hi?!her>i pcrc<*nt of respondents wtiose nrof^ent iol»s are diiectjy re- 
lated to the training received at lantern. The 'transfer, General, 
and Total cat<^*'orifM; have the tiiehcrt ]>ercent whor.r- vresrnt jo^*s have 



35 

C. nclatiuns hjn of f'csT^ond ents Present .toh to flAC T rnininn . 

Table 15 on the followinntHi^^ pares is on analysis of the 
vocatiotial resromlent's present job to the trainiiif he received 
vhile attendin". Ilastern Arizona Collere, Anproximately 42"- of these 
respondents were employed in an area directly related to their HAC 
curricultM, 

A similar analysis was f<ade of the respondents in the res- 
pondents in the Transfer rateffor>' who did not transfer or did trans- 
fer hut withdre\v rrior to confletinf a Pachelors deeree proi»ram. 
This analysis revealed K."- were employed in a job related to their 
curriculnn at VM', 

There are nany reasons why a respondent raip.ht be working in an 
area unrelated to his forr^er trainin*!; and therefore, it cannot be 
detemined whether or not- the nnt-'ber in the no relation category is 
too hi(»h, too low, or about vhat should be expected. Itowever, it 
would appear that KAC should be strivin<! to reduce this nimber. 
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Tnhle 34 sliows the eraploxTtjpnt status of those vocational res- 
pondents who did not j»ive <;ufficlcnt infomntion to make a deter- 
mination concerninr. their job classification. They comprise 24% of 
the Vocational Category. 



Table 14 

Einplo>'ment Status of Vocational Respondents 
Not Responainn to Joh Classification 



Military Service 5.7*0 j Unemployed 19.2% 

Mmp loved Hull -Tine 36. S"* 1 Kjuployed Part-Tine 3.8% 

Full-Tiwe Ilomemaker 19. 2'*. t Other 11.5% 

Blank 1,9% j 



in. Overall Attninnent of Respondents nducational/Trainlnn Oo»ls . 

Table 15 shows the de^^ree to which liAC net their educational/ 
training p.oji.'s. 

Table 15 

Attainment of Respondents* 
liducational/Trainiut! Goals by Catcfory 

Total 





Respond . 


Transfer 


Vocational 


General 


Very Kell Met 


22?. 


22% 


25% 


16% 


Somewhat Well Met 


28% 


28% 


27% 


28% 


About Ave rare 


29% 


30% 


29*^0 


27% 


Sonewhnt Poorly ''et 


8% 


8% 


8% 


10% 


Very Poorly Met 


4% 


5% 


4% 


6% 


lilank 


8% 


8% 


7% 


12% 


Total 


99%* 


99%* 


100% 


99%* 



*NDt cqunl to lOO-^ due to roumlinr 
Approxinntely 70*! of all of tlu* r^spomlcnts indicated thnt MAC 
}u«d r/*t tlirir cdijcit ini;r:l /t r'tinin** C^mIs to an nverx\?;e extent or 
better* Approxivintely L?*!> indicntcd sone dejrree of disr.ntisfaction 
with which their r.onKs hnd hf en net » 
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Vn. niFFICULTIHS KNCOUNTI-RI-n BV RHSPONnnKTS . 



^* ^Hf f ictO t i en !-ncountcrc(! IW_ Re»s| >ondonts in Trftn^fcrrit ir trt Otltcr 
Institutions . 

Those respondents receivinrj additional traininj: indicated that 
acceptance of courses and increased difficulty of course* at the 
transfer institution were the two largest prohlems encountered in 
transferring. Table 16 shotifs the percentaj»e in each category experi- 
encing difficulty in^ the i tew listed. 



Table 16 

Major lUfficulties in Transferrin*! 
(Respondents who indicated they had received further education) 



Total 

P.espon, Transfer Vocational General 
^TotaOo. of" rcsfiondent i. ~ " (i.0<)) (338) (91 ) (45) ' 

in each category 



They would not accept courses 
I thoiif.ht they would 


2S% 




2n 


22% 


The com.ses at the trans Tor 
institution were nuch nore 
difficult than those at HA 




2S** 


19% 


20% 


The new coller.e was too 
larp.e 


12% 


12% 


14% 


4% 


1 channed r\y major 


1S% 


14^A 


1S% 


20% 


Other 


14*a 


14% 


15% 


18% 



B- Di fficulties nncctmtcrct! b y Rcsp ciidcnts Hnterintt TulUTi nc 

nifficultios in entorinn full-tinc employment as reported hy the 
respondents are shown below in Tahle 17, 

Table 17 



Nionber of Respondents Indicating 
Difficulty in Knterinjt Full-Time IJuiployment 





Ver>' 


Somewhat 


Not Serious 


Blank 


Sccurinj* a job 
related to prep- 
aration received 
while at EAC 


31 * 
(16)** 


19 

(12) 


22 
(10) 


390 
(143) 


Kas over educated 
for the jobs 


3 

(3) 


9 

(6) 


24 
(14) 


416 
(158) 


There was no pre- 
vious interview 
traininf* 


16 

• 


17 


14 

(9) 


405 

riss) 


The employer wanted 
wore maturity 


6 

(?») 


10 
(7) 


13 

(8) 


423 
(1S7) 


The employer wanter 
employees with exper- 
ience in the field 


. 40 
(35) 


39 
(14) 


12 

(7) 


361 
(125) 


Was under-eduqated 
for the jobs 


11 

(5) 


13 

(12) 


IS 

(3) 


415 
(159) 


fcocatinj^ a job in 
the area in which 
1 wanted to live 


36 
(15) 


28 
(22) 


17 

(4) 


371 
(140) 


Knowing whore and 
how to look for a 
job 


21 

(15) 


34 

(!*») 


13 
(7) 


3R4 
(143) 


Other (specify) 


9 

(1) 


5 

(2) 


4 

(2) 


434 
(17(>) 



*I'i('urer. on top re nrc for Transfer mu\ (icner.'il calec.ories co'nbined 
♦rif.ures in parentheses are fv>r vocational sttidonts 



Tt minl»t be nctCil thnt in wost of the items* the respondents 
in tlio Vocational cntcj'.ory imHc-jtcd a hi<»her pcrcfntap.e of diffi- 
culty than did the Total rcjsnondcnts. Please note thrtt Sn the Vo- 
cational category 19.:>* of the respondents indicated the need for 
more experience which could indicate the need for irore cooperative 
education type of pron^sOTS. 
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VtlT. OPIKIONS OP U!;5i!>0Nin:NT?J IN IW ARPiA OF INfiTMICTION 

HuriiiP the past few years, several changes were nade affecting 
the area of instruction. This section *teals with some of those 
changes (class attendance policy and Rradini* policy) and instruction 
in general . 

A. Class Attendanc e Poli cy. 

Forty-eifht percent of the respondents favored an attendance 
policy that allows each individual instructor to determine his own 
policy and 2(^% indicated attendance should not be required. Twenty- 
one percent of the vocational students fawred a prescribed number 
(5) of absences per semester. Table 18 indicates these responses. 



Table 18 



Class Attendance Policy 




Total 
Respond. 



Transfer Vocational Ceneral 



One absence a scincster 
Allow no nncxctised nbrcnces 
Not require attendance 
AUovr 3 unexGU';cd absences 
Hach teacher sets his own 
Other 

No Response 



I, SI 
26. 
16.n 
48. 4t 
2.2% 
1.8% 



2.7% 
1.2*^ 

15.6% 
49.2% 
2.3% 
2.1% 



3.7% 
2.3% 
24.0% 
21.2% 
46.2% 
1.8% 
.4% 



.9% 
1 8% 
2S.4% 
12.7% 
.S2.7% 
2.7% 
3.6% 
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Tlic most popular pr.uUn** option, aTionr: nil p,ro«i>s of rcspnnilMitJ^ 
socneil to be the current system (A,n,C,l',H%T). Tabic 1!) indicates 
these rof.ponses. 

Tahlc 19 
Gratlinj! Policy 



Total 

RfSPOlKl , 



Transfer Vocational Heneral 







35.8% 


39.0% 




21. !n 


2r>.!>% 


22.7% 


12,3''^ 


11.6% 


13.2% 


13.6% 




17.1% 


15.2% 


10.0% 


8.0^ 


A • 8 ^ 


f..<V% 


8.1% 


2.9*1 




3.3% 


3 6% 


l.R*» 


1.1>% 


1.8% 


2.7% 



A» n. c, n. v;, inc. 

A. H. C, 1), F K Inc. 
rass-l-oil 

A, B, C, I), K, V»T UT 

A. Ii, C. U. IttC. 
Other 
Blank 



It is suspected that Jiany students checketl the pratlinr system 
that was in effect Uurinj* their attem^ante at KAC. If any changes 
are wade in the present pradinr policy, this nossihiJity should be 
chccVed. 

C, Quality of Ins truction. 

fseventy-two and seven-tenths percent of all stwlents felt that 
the quality of instruction received at HAC was above averaj»c while only 
2.6% indicated tbpy believed the quality was below average. Twenty- 
three and two-te?iths considered their instruction only average. 
Table 20 shows these responses. 
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Table 20 
Qiiitlity of Instruction 



Total 

UospomI, Trnnsfpr Vocational r»en<»ral 



Very fiooU 
Good 
Averape 
Poor 

Very Poor 
No Responses 



29. fl'* 
42.5% 
23.2% 

1.2^* 



2n,9% 




51 


44.6% 


45. 


55.6% 


22.6% 


22.6"v 


20,0% 


2*5% 


1.4% 


2.7% 




t 




1.2% 




1.8% 



1>. Faculty Concern for St intents . 

Seventy percent of nil students resnomled that faculty concern 
for students was above average. Only 7% of all respondents felt 
faculty concern was below average. Table 21 shows these reponses. 

Table 21 
Faculty Concern for Students 



Very Hood 
Good 
Average 
Poor 

Very Poor 
No Response 



Total 
Respond, 



Transfer Vocational General 



55.0'^ 


54.6*i 


35 • fi*** 


50.9% 


55.2^^ 


55.9% 


55.9% 


57.2% 


22. 4?^ 


22.4% 


20.7% 


25.6% 




5.0% 


7.5% 


5.4% 


.7% 




.9% 


.9% 


i.ro 


1.2% 


.9 


1.8% 
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rifty-fivt* tu''rc{nl of ni) rcppomlenis felt tbcir rcncrnl c<Ui- 
cati on courses were above avoraoc, although only 46l> of the Hcnernl 
Catep.oty responded in this way. Less than 7% of all students said 
the Gencnil Hducation courses were below average and reponed 
they felt th;?y were avera?»c, Tatile 22 indicates these rcpwises. 

Table 22 

Value of General Hducation Courses 



Total 

Respond. Transfer Vocational General 



Very r.ood 15. 2t 14, n IS-S^a 10.0?. 

Cood .Vnf>V. 40.5*i 40. 5f».5tv 

Avera»'C .V>.6-<. 37. 2<;. SI^.S**. 44. 5^. 

Poor * S.fili S.a^o s.n 5.4^ 

Very Poor 1.0*^ 

No Kesponp;- l.r.% 1.4', 1.4*^ 1.8% 
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K. Value of Vuc aty onn l^ < >nrse& . 

Fifty- fitt'it percent of thc« totnt ronpomlcnt?; imHcntPd that the 
value of I:AC vocational* courprs was above avcrape. Over 70l» of the 
Vocational Catencty inJicateU thct^e courses were above avcrar.e. Many 
Transfer ami General Catc-ory students sntHcated that they did not 
re^fpnd because they hod not taken any vocational courses* Table 23 
indicates these responses. 

Table 23 
Value of Vocational Courses 

Tot3l 





Respond. 


Transfer 


Vocational 


General 


Very food 


24. n 


20.9% 


3f.7*i 


14.5% 


Good 


34.7''^ 


35. 3^ 


33.9% 


32.7^* 


Averar.e 


24 2^ 


24,5% 


23.1'b 


29.0^- 


Poor 


s.n 


5.7% 


4.2« 


7.2^ 


Very Toor 








.9% 


No Response 




12.2i 




15.4** 



F. Instructional Areas Needjn<T More or t.er-s Kronhasis . 

In order to deterrane inprovcnents that could be nade in the in- 
structional area, rcsrondont?*. wfrt- asl:ed to con"if'»n on the following, 
question. "Pretend you are just enterin<! HAC this next semester in 
the same major area as before, however, with your present knowledge. 
In the conrietits section indicate v.hat course or courses you feel need 
extra emphasis or nore in-depth treatment. Then indicate which courses 
you would eliriinate as useless." 

Most of the respondents indicated they would have made the sane 
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they felt all their classes were of s«ne value and none were useless. 
IIOKrever, many stated that some classes they took Kere the right class- 
es but did not nlve them the background they needed, both at the uni- 
versity and on the job, 
G. More cwpKasis. 

Table 24 indicates that the respondents would place more emphasis 
on the ^!ath-Science and Vocational areas. The reason indicated by some 
was the airrent economic and employment picture. Specifically, res- 
pondents employed in the office occupations area indicated a need for 
more finnlish -~ spellin^T* ptmctuation « etc. Those in data processing 
stated the need for COBAL. 

In the Math-Science area, it was evident that the respondents 
felt mathematics needed more emphasis. These was an indication in 
the comments that the courses in Math-Science were perhaps too easy. 
Many who indicated the need for more emphasis in the vocational area 
also mentioned Math-Science classes. Perhaps, this is an indication 
that former vocational students who avoided Math-Science classes at 
P-AC now realize the need for these courses. 
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Table 24 



(icncral Instructional Arens 
Indicated hy Resfiondents As 
Needinf! More or Less Diphasis 



*tere Less 
Instnsctional Ar^ ^nphasis Emphasis 

Vwsationai 
Communicative Arts 
.^ial and Behavioral 
Math Science 
Agriculture 
Fine Arts 

liealth {Physical Education 
Education 
Students* Major 
(^neral Education 



H. Less Emphasis , 

The vast majority of students indicated they were pleased with 
their course selection and the utility of their courses. Ifcwever, in 
each area there were small r.roups polarized at both extremes as to the 
value of certain general education courses. An example of this would 
he the V^ocational respondents. Many indicated a need for wore English 
while almost a like number said there should be less emphasis on Eng- 
lish. Table 25 shows the type of classes and number of respondents 
who indicated these classes should have less emphasis. The statement 
might be made that in fjeneral the less related the course to the 
student's major the greater the tendency for the student to indicate 
there snould be less emphasis. 



86 
35 
31 
65 
7 
7 
9 
6 
18 
4 



12 
24 
22 
14 

23 
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A^ain, changes have been made and services expanded in the 
Student Service area. Questions 18-21 were an attempt to determine 
the use of the services, their importance to the student, and how 
they mi^ht he inprovetU 
A. Student ftervices Used and Ratinr; . 

Question 18 asked the respondent to check the student services 
he had used and to rate the quality of that service. Table 25 is 
an analysis of the total respondents to that question. 



Table 25 



Student Services Used and Rating 



Siq>port i ve Servi ce 



lli<»h Avera<»e Low 
Quality Qtmlity Quality Blank 



Sutisner Orientation and 



2S% 



29% 



42% 



Registration 
Small Group Counsel irif. 
Testing. Propran 
Choose a Vocation 
Choose a Major 
5»elect Classes 

Meet Graduation Requirements 
Transfer to 'another school 
Solve Personal Problems 
Solve Family Problems 
Understand yourself better 
Part-time job while in school 
Full-time job upon (:raduation 
Financial Aid at EAC 
Help with securing financial 



14% 
9% 
10% 
16% 
S2% 
21% 
18% 
7% 
1% 
6% 
22% 
3% 
23% 
S% 



17% 
25% 
18% 
21% 
34% 
19% 
17% 
10% 

7% 
10% 
16% 

5% 
13% 

6% 



4% 
4% 
7% 
7% 
8% 
6% 
9% 
7% 
5% 
5% 
7% 
5% 
4% 
4% 



65% 
61% 
64% 
55% 
26% 
54% 
55% 
76% 
87% 
79% 
54% 
87% 
60% 
85% 



aid when transferring 



•ERIC 
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B. Most Important for MAC to Offer . 

The respondent was asked to list the three student services he 
felt were most important for EAC to offer and why. The three most 

* 

frequently listed supportive services listed as 'Tfost Important" 
were: 

Item * No. of Responses 

1. Select Classes 261 

2. Siomner Orientation 220 

and rejristration 

3. Transfer to another 219 

school 

C. Least Important for HAC to Offer , 

Question 20 asked the respondent to list the three least import- 
ant student services he felt EAC should offer and why. The three roost 
frequently listed supportive services listed as "Least Important" 
were: 

Item No. of Responses 

1. Solve Family Problems 265 

2. understand Yourself , 148 
S. Solve Personal Problems 157 

A number of students indicated that all the services were im- 
portant but these were the ones they used least. 

Respondents were asked to state theSr reasons why the student 
services they listed were "*1osf or "Least" important, A summary 
of their comments is contained Appendix I). 

D . Ways ?»upportive Services Can^ Be Improved. 

It is difficult to pfit a clear picture because of the varied 
opinions in response to the questions. The followin*! is a summar- 
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ization of the supi'.cst ions for inprovements and are numbered in order 
of the frequency of responsses in the area. 

Respondents indicated a need for additional: 

1. Personalized attention and show of interest in their problems 
both academic and otherwise. Coinraents indicated that more of 
this kind of service needs to be available. 

2, Information rej^ardinp. the transferability of credis^ courses, 
and requirements for final completion at the university. 

5. Information, facts, and time to make their own decisions. Some 
students resented pressure to take certain classes. 

4. Information concerning counselinj; financial aids, and other 
student services. 

5, linploynent opportunities rej»ardless of qualifications for 
federal funds. 

In addition students indicated a need for acceptance as indivi- 
duals regardless of religion or rac^. 



o 

ERIC 
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X. STUniiXT ACTIVITIUS 

A. StuUent Activities . 

liastorn Arizona College is locatoJ in a small isolated rural 
cotmaunity. Because of this fact, student activities are quite 
important in providing the student body witli "something to do»'. 
Table 26 shows the response to the question which asked the student 
to indicate the activities he had participated in and the degree of 
inqjortance of the activity to hira personally. 



Table 26 

Respondents Ranking of Student Activities 



Item 


Very 


Some 


No 




Impt . 


Impt. 


Impt. 


Blank 


Caminis Clubs 


17.6% 


25.4% 


6.4% 


50.3% 


Academic Clubs 


7.3% 


14.0% 


6.9% 


71-6% 


Religious Clubs 


35.0% 


12.2% 


6.9% 


45.7% 


Student Government 


15.9% 


12.1% 


4.7% 


67.2% 


Dances 


33,6% 


36.6% 


5.7% 


23.9% 


^k>vies 


IS. 5% 


36.5% 


6.7% 


38.2% 


School Picnic 


11.7% 


26.4% 


8.3% 


53.4% 


Snow Hike 


7.9% 


19.2% 


6.8% 


66.0% 


Student Center 


38.4% 


29.2% 


4.2% 


28.0% 


Intercollegiate Athletics 


36.4% 


23.5% 


4.8% 


35.1% 


(Spectator) 








Intramural Athletics 


23.2% 


13.3% 


4.1% 


59.3% 


(Participant) 








Drama 


11.4% 


12.1% 


5.7% 


70.6% 


Bull Sessions 


15.8% 


18.3% 


7.0% 


58.7% 


Other 


6.1% 


1.4% 


1.0% 


91.3% 



An analysis of Table 26 reveals that the four activities having 
the highest percent of participation are dances (76.1%), student 
center (72%), Intorcollonintc athletics (64.0*0, nnd movies (61.8%), 
Tiic four activities with the lowest percent of participation arc 
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academic clubs (21)%), Uratna (SO'O* student government , and 

snow hike (33-a). 

Students were then asked to list additional activities that they 
would' have participated in if they had been available. TIic activity 
j»;^ntionod most often was swimming (36). It was interesting to note 
that many of the activities mentioned by students were availal)le at 
EAC. Tliis laight indicate a need for providing students more infor- 
mation as to the activities available and how to participate in 
these activities. 



XI. cor&ajNiTY 

In order to dctomino how fom^r students felt about the coimaunity, 
the question "llow do you feel EAC students in ficncral wore treated by 
BCirfjers of tiie comrmnity?" was asked. Table 27 below shows the tab- 
ulation of all respondents for this question. 

Table 27 

Acceptance or Rejection 
by the Cofamunity 
of All Respondents 



Percent of 

Rating Respondents 



Coinplotely Accepted 32.7% 

Somewhat Accepted 31.0% 

Neutral 23.4% 

Somewhat Ifejected 9.1% 

Coni})lctely Rejected .9% 

Blank 2.5% 



XII. RUSPONDCJJTS OPIXION OF liAC. 

In order to d«..cnninu the rcsi>onaonts* foclings toward EAC, 
thro questions weru asked, llic first was "Kliat is your overall 
opinion of UAC?" The second was "Would you rccomaend EAC to a rela- 
tive or friend? ajid IVhy?" 

Table 2S is an analysis of the respondents overall opinion of 
KAC. It can readily be seen that only 7.3^ indicated Poor, Very 
Poor, or Ko ilcs^ionsc. 

Table 28 : 

Respondents Overall Opinion of EAC 





Total 










Respond. 


Transfer 


Vocational 


General 


Very Good 


26.1% 


24. S% 


26. S« 


22.7% 


Good 


43.1% 


4$, 8% 


40.0^ 


44.5% 


Average 


23.1% 


22.6% 


25.0% 


22.7% 


Poor 


S.0% 


4,0% 


7.0% 


7.2% 


Very Poor 


1.1% 


1,6% 


-0- 


.9% 


No Response 


1.2% 


1,2% 


.9% 


1.8% 



Table 29 on the following page shows that 82.7% of tho respondents 
would recoimacnd EAC to a relative or friend. 
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Table 29 shows that 82.7% of the respondents would recotfmend 
EAC to a relative or friend. 

Table 29 

Analysis of Whether or Not 
Respondents Would Recoiwend EAC 



Number Percent 



Yes 702 82.7% 

No 104 12.2% 

Blank 42 4.9% 

Total 842 99.8%* 



♦Not equal to 100% due to roundinji; 

This itew had by far the largest number of cownents. Approxi- 
mately 83% of the comments were favorable. Basically, the positive 
comments related to the advantages of EAC as a small -friendly school 
with close student - faculty relationships. 

The neqiative comments (17%) focused on two primary concerns. 

1. The small site and isolation of the school. 

2. A feelinjt of rejection by sone non«U)S students. 
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Listed below arc two general conclusions and rccorancnJations 
followed hy additional conclusions and recommendations for each 
section. Those conclusions ^nd recommendations arc based upon the 
Cotmaittce's interpretation of the data fron this study. 

1, Through out this study it can bo noted that the respond- 
ent in the General Category tends to rate his experiences at EAC 
lower than the respondent in the Transfer or Vocational Categories. 
Perhaps this is a reflection of his own indecision in determining 
his educational and vocational goals. Many cocsicnts made by the 
respondents in essence said, "I didn't know what I wanted and con- 
sequently did not benefit as much as I could have from sty exper- 
ience at EAC." 

The drop out rate, the number employed in areas not related 
to their area of study, and the number transferrinf. but not completing 
a Bachelor's dc{;rec program indicate the need for a formalized pro- 
gram whereby the student can make a realistic career choice that 
4iatches his interests and abilities. 

It is rec(»m»emled that LAC provide such a program. 

2. This study indicates a higher percent of IVVC's students 
transfer than was anticipated and that transferability of courses 
is a problem. In light of those findings the Committee recommends 
the following. 

a. Tliat fl bettor "food back" system be devised which 

win t.iu'ourarc the stui'.fiit to'natiiV 1;AC when he 
4!j»cuunlcrs a transfer problcw. 



b. Each counselor and instntctor study the catalogs 
of the four najor transfer institutions, both the 
curricular rc<{u}rcEtcnts in their areas and the 
gehcrai education and requirements for both admiss- 
ion to and graduation from the university. 

c. Each counselor and instructor be conjpletely honest 
with the students about the transferability of 
courses, clearly identifying those courses which 
will not transfer, or which will transfer only as 
electives. 

d. A more in-depth study be made to determine the 
exact nature of the problems encountered by the 
respondents. 

Additional Conclusions and Recommendations * 

Conclusions from III. Demographic Data of Respondents. 

1. Tliorc is a smaUer proportion of women in vocational programs. 

2. The 18-21 age group would tend to be more undecided as to a 
major^ 

5. Out-of-state students basically attend EAC for transfer programs. 

4. Proportionately there are more Indians in transfer programs. The 
reason for this is that the tribes and tlio BIA send vocationally 
oriented students to vocational schools. 

5. Percentage-wise, the Anglo has the smallest number in vocational 
programs. 

Recommendations from III. Demographic Data of Respondents. 

1. EAC should evaluate its vocational programs to see if they are 
meeting the vocational education needs of both women and Anglos 
and modify as needed. 

2. Out-of-stnte recruitinn literature should be geared to the 
transfer pruarams and transferability of courses. 
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Cc^nciusions from IV. fteasons for Non-Craauato Rcsi«>ntIonts Icavinj; fiAC. 

1. I'rcnaturc transfc^r is tltt* larf.cst sinp.U* reason students left UAC. 

2. Students in the Hcncral Category have a slifihtly higher drop cHit 
rate in the first year. 

3. Despite the reasons given for withdrawal, 83 v indicated that they 

got froB! FAC what they canie for. 

Recommendations from IV. Reasons for Kon-(traduate Respondents 

leaving IIAC. 

1, !if forts should be raado to encourage students in the api'^opriate 
curricula to complete their two-year program at EAC before trans- 
f erring to a university. 

2. As soon as possi!»le, students wlio do not return should be sent 
a follow-up questionnaire containing the question "Did you get 
from VJiC what you caaiie for?*' and any that respond negatively 
should be contacted to find out what was specifically wrong. 

Conclusions from V. Kliat iias Happened to ForrJcr EAC Students. 

1. The nujaber of students (62%) transferring was much Uir.hor than 
anticipated. 

2. Almost half (44 of the students in vocational programs transfer. 
Rccoimnendations from V. Wltat Has Happened to Pormer EAC Students. 

1. Caution must ho exercised when advising a vocational student 
duo to the fact that a large number will in fact transfer. IVIien 
it win not detract from the vocational prq^aration of the 
student, he should take, where there is a choice, the transfer 
course ratlicr than Ihv nr>u-t rnn;.fi!rn!>lc course. 

2. i:fforts he made to have the student clearly understand that the 
AAS degree is not intended to be a transfer degree. 
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Ccmclusions from VI, Uankinij of Preparation Rcccivc«l at CAC by 

Uesjtomicnts. 

1. Tlte rcspomltMits hy far indicatcJ that VAC haU prepared them 
either aUcquatcily or very *fcU for further training. 

2. The Vocational Category has the highest jicrccnt of res|Jondcnts 
whose present jobs are directly related to the training received 
at liAC. 

3. Students ranking of KAC's preparation for their then current 
jol) was in proportion to how closely related the job was to 
the preparation received. Briefly, the wore directly related 

the training to the job the higher the rating of FAC's preparation. 

4. Appn»ximately 791 of the respondents indicatt^ that EAC had met 

their oducational/traSninR goals to an averafie extent or better. 

Approximately 121 indicated some degree of iUssatisfaction with 

which their goals had been net and B% did not respond. 

Recotamcndatiotif; from VI ♦ RankinR of Preimration Hcccivod at BAC 

by Rospondeuts. 

K It is rocommcn Jed ^ that EAC strive to place a Rrcater mwber of 
students on jobs related to their preparation through increased 
emphasis on vocationai counseling durinjt their training and 
improved placement services upon coioplction of their schoolinn* 

2. Althouj;h a sniaU perccntaf;e of the respondents indicated dis- 
satisfaction with the dcut^ec their education/training f.oals were 
met, it is rccoEuncmlcd that further analysis ho niaifc to determine 
the reasons ^ov their dissatisfaction. 

Concluj;ion*^ from VII • Difficulties rncoiintercd by Ue*;pomtrnts. 
Uifficultici? ttncotintcrcd by Res)>otvicMjts in transferrinK to 

other institutions: 
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1. TJic number of stuUonts imlicntiiif. difficulty in transferring 
courses was much hi^Hcr than anticiimted. 

2, rvhU'fitly, ilic sizk' of the transfer institution was not a 
prohlvu. 

Difficulties oncountcreU by Rcs|iondcnts in entering full-tino 
eroplo>iacnt: 

1. Overall, the tiu^iber indicating difficulty in entering e8iploy'> 
ment was much smaller than anticipated. 

2. The respondents in the Vocational Catenory indicate a 
higher j>crccntap,e of difficulty than did the total rcsjwnd- 
ents who had held a full-time job. 

S. The need for cxi^erienco was the item most frequently indicated 
by the respondents in the Vocational Category, 
ilccommendations fron* VII. Difficulties Uncountcretl by Respondents. 
1. n/lC should investijtate the possibilities of expanding its 
cooperative education profrao and expand it in those »ro<»s 
dectttcd practical. 

ConcIur.ipn$ froju VI 11. Opinions of Respondents in the Area of 

Instruction. 

1. It is clear that the respondents favored each teacher setting 
his own class attendance policy. 

2. The results of the Rradins jmlicy ciay be interj)rcted more than 
one way, 

3. Most students {generally felt that the quality of instruction 

was Rood to very good. A very sntall proportion rated instruction 
below avt»rage. 

4. A sij-nif leant number (70") of all rcspomlcnls felt the faculty's 
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cuiiccnt for tlie stuJcnt was above average. Only 71* rntcd it 
IwloK averaj'.e. 

5. Tlioui^h i;cticral education courses wore rated *'hc lowest in this 
scries of questions > SJ". rated those courses cither vory jjood 
ar'{<ood. 

6. lite respondents within the Vocational Category rated the value 
of vocational courses highest (70^ said they were good or very 
good). Tlie no response category can be accounted for because many 
Transfer and General resi>ondcnts did not take a vocational course^ 

7. The two f.cneral instructional areas mentioned most frequently 

as necdinjt jaorc ejuphasis were Vocational and Math-Science. 

RecoruacnJ at ions from VIII. Opinions of Respondents in the Area of 

Instruction. 

1. Tiie current institutional policy of letting each instructor set 
his own .ittcndancc policy should be continued. 

2. A more in-depth study be wade before laak ins any change in the 
present \gradinf* policy. 

3. Although student *s jjerceptiop of instruction appeared to be 
quite positive, efforts should be continued to maintain and 
improve the quality of instruction. In other words, attempts 
at ifnprovemcnt should never cease. 

4. The CurricuIuM and Instruction Coinaittee should review, and if 
deemed advisable, inclement ways of cR.phasizinn the Vocational 
and Math-Science areas. 

Conclusions froja IX. Student Services 

1. All r.ervlcMs i.fre iu.n tJ?t»J by .-ill siudetits , but euch service 
was ini;>ortant to a sip.n.i ficnnt nur.bcr of students. 
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2. Students indicate that choosing a ^jor, chcK>sing a vocation, 
and selecting classes as areas in idiich they need imich assist- 
ance. Comoeuts further iihiicate that some students resent 
pressure to stake an early decision or to take a particular course. 

3« Many students indicated a need for porscmalized attention fron 
both counselors and faculty and deeply appreciated their show- 
ing an Interest in the student's pitibleiss. 

4. Students were very concerned ahmit transferability of credits 
and the need for correct, current information ab<Hit university 
requlrcfiionts. 

5. Many sttKlcnts were not aware of sme of the student services 
available. 

6. Some students indicated a need to be treated with hinnan dignity 
and ruspoct, regardless of race or religion. 

7. The respondents indicated a need for nrore jobs for students who 
do not qualify for federal programs. 

Recotiuncndaticns from IX. Student Services, 

The administration, faculty, and staff of EAC should: 

1. Increase their awareness of cultural differences, improve 
their sensitivity to the feelings of others, and continue 
to roako every effort to treat each student with courtesy 
and respect. 

2. Do a bettor job of publicising student services available. 

3. Build up the vocational library and strengthen the vocational 
counseling prograa, 

4. Uvaluate the financial aids |)roi;raj.i and sec if it could 
be modified to better uicct the needs of wore students. 
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Conclusions fro» X. StuUcnt Activities. 

1. The highest percent of participation in student activities are 
dances, student center, intercollegiate athletics, and aovies, 

2. The lowest percent of participation in student activities arc 
academic clubs, draisa, student govcmoGnt, and snow hike. 

3. The sir^le activity listed most frequently as being desired 

was swiomingi (A swimaing pool has been built and was available 
for use in October, 1973.) 

4. There was evidence that many students were not aware of all of 
the student activities available to th^. 

Rccoiamendations from X. Student Activities. 

1. More information should bo provided the incostins student regarding 
not only what activities are available, but how, where, and when 
he can participate in them. 

Conclusions from XII. Respondents* Opinion of EAC. 

1. The Vast siajority of EAC's fonacr students indicated they would 
rocoojiiend HAC to a relative or friend. Respondents overwhelmingly 
feel that its strengths arc in being a small -friendly school with 
close student-faculty relationships. 

2. A small number indicated its size and rural sotting to be a 
negative factor. 

3. Tlicrc is a feeling of rejection by some non-LDS students. This 
can be expected when one considers that the school was originally 
founded as an LDS acadcnor and the coiraaunity in which it is 
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Rocommendaticins from XII. Respondents* Opinion of EAC. 

1. It is rccoTOiciulotl tliat all lacmbors of the staff, faculty, and 
administration continue to laaKo every effort to treat all 
student!! with accoptojicc and show respoct for cultural, religious, 
and value systems which are different froa their own. 

It Is the final conclusion o^ the Committee that EAC is dolnf; an 
excellent job according! to the respondents of this stiKly, Like any 
collet!? it has its strengths and weaknesses. Rome of these have been 
identified in this docttment. 

Many of the sufn^stions made by the students have already been 
been done. For example, many of the respondents indicated the need 
for a better student center. The student center was moved and re- 
modeled last year. Efforts are currently beinc. made to identify and 
solve the problems students are cncounterinp, Khen they transfer. 

Because of the many insi{»hts nain^d from this project, the Com- 
mittee recOTuncnds that further follow up studies he made bi-annually. 
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STUDL'NT lXf-KK^?APHIC INR)RNiATION 



Social Securily Number 

Name as listed on f*ermaften1 Recced 

Permanent Address 

or Latest Address 

Telephone Number 

Name^ Address & Phone number of Parents or Guardian 
County of Residence last semester of attendance 
Date of nirth Mo. /day /year 
Sex 

High School Graduated From 
Year of High School Graduation 
High School Ri^nk 

Prior College Experience ^ School, Number of Semesters Attended 
Hours transferred to EAC, GPA 

Each Setwster & Year Attended EAC as fuH-tlme student 

Major on: 
AppI ication 
first semesler 
Last semester 
Grsduat I on 

• 

first Semester GPA 
Units Completed at EAC 
Overal I GPA at EAC 
Year graduated from EAC 

Transcripts and Dates sent to Colleges or Employers 

.... ........ .. .. 

ACT Scores 



Appendix B 66 
CONSULTANT FOR FOLtOW-UP gJRVEY 

qiAltriCATIONS: 

Must have a doctorate or be a doctoral candidate. 

Training and experience in developing » field testing* and interpreting the results 
of a, written survey instrument. 

tuning and experiei^e in statistical analysis of the infon^ti<m gained ftoa these 
types of surveys. 

training and experience in computer foroat design, 
training and experience in conducting personal' interviews . 

ii^rlence in training personnel for telephone and i^rsonal interviews — Desired. 
jyS PgSCRIPTION t 

1, Oesigning and delivery to the Project Director by April 16, 197S, a field tested 
folloW'Up instrument which will provide thu necessary data and guidelines for 
telephone and personal interviews. 

2. Designing the computer print outs, interpreting the data received, and assisting 
ill writing the conclusions based upcm the data received fr«a the returns. 

S. Making specific recoaanendations for revision of the survey instrument and proce- 
dures in order that they aay be used in continuing follow-up studies. 

mCNDAR OF EVEffTS ; 

April 16, 1973 Consultant delivers field tested questionnaire and guiielines for 

telephone and personal interviews. 

June 15, 1973 Consultant delivers format for cosijniter print outs. 

August 7, 1973 Coaqjuter analysis coaplcted and nailed to consultant and i^sbers 

of coinmittce. 

August 17, 1973 Consultant mails to wctnbers of couaaittee preliminary snalysis of 

data and possible conclusions. 

Aitgust 22, 1973 Consultant and Conjiaittee ffleet and complete final analysis of data 

and conclusions reached. 

September I, 1973 Recoisimondations for revision of questionnaire and procedures 

submitted. 

aafSULTAWT FEE; $500.00 

mtBi Budget limitations will limit funding for mileage to a radius of 200 miles 
from Eastern Arizona College. 

All interested applicants should contact: " ^ 
Mr. Jesse U. DeVaney, Director of Institutional Research 5 Project Development 
Eastern Arizona CoUct?e 
Thatcher, Arizona 855 S2 
Q 602^428-1133, Ext. 73 



EASTERN ARXZtm COLLEGE 
March 16. 1973 



TO: 



Factiltx 



FROM: 



Jesse DoVanejr 



RE: 



lAteivictfer for Follov-'Up Stud/ 



(g MLlFICATiaVS; ^ 

!• Training am! experience in interviewing, 

2. Served on the EA faculty for the last five /ears *- Desired. 

3« Must be available for two consecutive weeks durinj; Jul/ (present 
calendar of events call for interviews to begin July 2nd). 

JOB DESCRIPTION ; 

Perscmall/ interviewing a random sample of former EA students who did 
not respond to a mailed questionnaire or telephone interview. 



RBWERATiaV ; 

•Interviewer will receive $50 per da/ up to and including 10 days plus 
$20 per dicjs (maxinum $200) and 10< per mile (laaxiiBuni $300), 

If interested, please submit qualifications to m by March 23rd. 




APPENDIX D 
Siajmary of Selected Cisiaaetits 

The respondents aade many contmcnts and sut^r.estlons about various 
questions on the instruoent. Item 17 — "Would you recommend EAC to 
a relative or friend? Why?" received the iBost ecsnments. This tras 
followed in nt;^>er by the coiments for Student ^rvices. Belcn< is a 
brief suomary with examples of stm^ of the areas receivint; conatients. 
When appropriate* an example of a positive and nef.ative response is 
shown. 

Item 10 CoBBnunity Acc eptance. Many of the respondents were pleased 
with the comunity's acceptance. However, there were some who did not 
feel accepted fbr a variety of reasons. Below are exanples ftrora each 
catef[ory. 

Completely Accepted. "I was raised in Safford, but still feel that for 
the nost part, the students were very well accepted by the camaunity.*' 
Somewhat Accepted . "It depended on who you were and whether you had 
lived in the valley before poinp to EAC." 

Not Sure , "I was civen the impression there was friction and students 
felt rejected." 

Neutral. "1 believe this differs with minority groups, however." 
Somewhat Rejected . "For the most part, lonp hair was a no-no." 
Completely Rejected . ''Accerted if student was of Mormon faith, 
somewhat rejected if of another faith. 
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Item 11 — Attcmlnnce I'olicy. Cotnncnts »eene«l to indicate that the 
instructor should set his cnm attendance policy. Ikwever, nany stated 
it should he the student's decision* 

Examples: ^'Classes are different, so attendance way not he as 
necessary in some as others." "Let sttident decide {no one is hurt 
but student — he should know if he needs to ro to class)." 
Item 13 .- Quality of tns t niction . Most indicates! they were pleased 
with the quality of instruction at EAC. 

Exa<nples: "I thought the instructors were better than average." 
•Several instructors were very pood. I really learned from them. 
Others were just averajre and a few I felt were poor. 
Item 17 >^ Would you recon itnend HAC? Ry far, the respondents stated 
they would reCOTnnend KAC. 

Exsiaples: "A Rood school and I enjoyed ji!oinf there." "1 liked 
it and learned a lot." 'Tfood vocational pmprains." "It's just a 
school, but there were a fpw nice, friendly people." 
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The cwanents naUc for *?urrortivp •Service arc shown belcw. Items 18*21. 

f^urmipr Orientation nnd Hc^^istration for Froshnon . One-htindred forty- 
one rcstK>n«lents node positive cements, siostly reflecting the proRXWi's 
success in reducing anxiety, saving time, naliinf, the student feel wel- 
come, having adequate counselor tine to discuss major and choose class- 
es. Thirty- three said they appreciated not beinj» rushed. Seven stated 
the service was not needed by then, nine stated they did not partici- 
|)ate and tvo thought it was a waste of tine. 

Small Croup Counselinn . Fifty-six respondents made iwsitive cojmnents, 
"Helps a Kid a lot", "Helps identify with others and solve own pro- 
bl^s as well", "^!pst people need a little extra help small groups pro- 
vide", Makes kids feel they are important". 

Nineteen stated they preferred individual counseling;, but did not 
indicate whether or not they had had a f.roup experience. 

Nineteen made mcf^ative comments, mostly dealinp, with reluctance 
to discuss problems in a f.roup or e^cpectint; it to be a waste of tine. 
These students did not indicate they had ever had a group experience. 

Twelve asked <{uestions or indicated that they had no knowledge of 
the proRraw. 

Te£tinj^J]ronrara. Twenty-six students stated rather emphatically that 
they considered tests as such inaccurate, invalid unreliable and un- 
necessary. Twenty-four students found the testine, projjraw helpful in 
choosinn a vocation, selectinft classes anU deciding which level of a 
particular class to attempt, "Placement is vital," "To know where 
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they stand and hclf) thfm alonr*.** student understand himself and 

a major field of study for bin to pursue.** 

Otoose a ypcation, and Cho ose a Major . The sttkleiits tended to lump 
these two together as one field. About ten students felt that this 
decision should be made before the student comes to college; however, 
97 students indicated choosing a vocation and 9S students indicated 
choosing a major was their bisn^s^t problem when they carte to colle^. 
Their coitments indicated that they needed a ^reat deal of help with 
this. A few students coinmented that they resented pressure bein;: 
applied to make a pregmture decision and that hasty decisions were 
usually poor decisions. Several ctsnmcnts indicated that students re* 
sent pressure being put by faculty senbers pushinf» theit area of in> 
struct ion. t 

"Your life depends u]Km the major you choose." ••Crucial to fti- 
ture.*» "It helps the kids out a lot. "Strongly affects all the 
students." "Sojnetimes you just aren»»t sure of what you want." 
Select Classes . This was rated as the most iraportant service offered 
and drew more comaents thnn any other service. "You just don't know 
which classes to take." "So student would know what he needs to take 
for his future vocation." "Start on the right foot from the start." 
"So you aren*t as scared or mixed up." "Het the rif.ht classes for 
the ripht major." "Stronj»ly affects all students," *»Students are 
confused." "It's hard to understand what to take." Several stu- . 
dents commented on the importance of Retting classes that transfer. 



UNIVERSITY OF CAUF. 
m ANGELES 



DEC or, 1974 




n 

Meet gradiiation ifquirCTwnts . 5?evcf^l sti^cnts indicated they were 
not interested in a decree so this service was not imi^rtant to then. 
Three students felt that the student could Ret all the lnfbnnati<m he 
needed from the catalof^, but 86 students indicated that this service 
was very important to thea. ♦♦Problems arise if not cotmseled properly." 
"Save time and money. ♦♦ '•Can be very confiisins — helps e preat deal,'^ 
•♦Be sure of the rlf»ht classes to take." ♦ntelps the students out when 
they transfer." ••Reasons are obvious. ♦* 

T ransfer to Another School . About 7S students wade comwents indi- 
cating that this was very, very important to them. This was considered 
third in importance of the f.uidance services, althounb only <»2.5 per- 
cent of the respondents had actually transferred. Of the approximately 
100 comments made, cost of them referred to the transferability of 
courses rather than counsel -assistance with the actual transfer pro- 
cess itself. "The avernse, normal person probably couldn't handle 
it by himself. •» '^lost everyone will transfer and needs to know ex- 
actly what will be accepted," ♦•It^s necessary and should be accurate 
and efficient.*' "Can be quite f rust rat inj? if not done correctly." 
♦Tital." *'So you will not lose any credit." 

A small minority felt that the student could handle transfer 
without assistance. Ry far the largest complaint was losinc credits 
in transfer. A few students indicated they did net realize that 
counselinn help was available for transfer. 

5>olve Personjil Problems . Forty-one students made positive statements. 

'•Kids need soneone to talK to." "I needed it and way not have succeeded 
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without this iprof^ran.** "I needcil it and my not have succeeded with- 
out this pron«w." **If someone cets heir with his life, he can nake 
it in school or out,'* 

IVenty-six stutlents indicate that they felt one should tiy to • 
solve his personal prc^lens himself or solve thc^ within the fanily, 
steek psychiatric care, or talk to a relif;ious advisor. 

j^everal students indicated that they had needed help in this area 
but would hesitate to discuss a problem with someone that they did not 
know. 

??olve Family ProMcms. About 100 student conmients were rather sharply 
divided into three r.roi^s. Hie first felt strfm}«ly that family prob- 
lens should not he discussed at school, that this was between the 
family, the church and perhaps the family doctor. 

The second proiw, eoually larpe, felt they had serious family 
problems but that the school ims probably not capable of really chanf»- 
inR the family situation. 

The third and sliphtly smaller jjroup stated that they had received 
help here; that it had been effective. "If this is o.k,, problems in 
other areas are less likely." "Sometimes family problems can't be 
solved - but work with the student, »• "I think this service is very 
important and should not be done away with," 

IMderstand Yourself l^ctter . About 110 students cwnmentcd on this item. 
Twenty-six felt that this service was not needed, as they, "under- 
stand themselves without help", "can be done on your own", "should be 
done in hj^h rchool". The rest of the comirents wera positive toward 
this service. "Integral part of wejl -rounded education. ' "That's 
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most important," "Hccnuse if 1 imdcrstnTid mysojf, I never would h«iw 
dropTM?d out." "I was very confttfsed and afraid of mKlnfi my own de- 
cisions and it really he 1 pod bh?," 

Item 27 — Uifficulties in T ran sferrins , The cowncnts for this 
section were nostly, but itot all, concerning credits lost in trans- 
ferriny?. 

Examples: "I transferred 63 out of 64 hours (total possible) 

to , and encountered none of the difficulties listed." •'Many 

complaints of lost credits when transferred." "Teachers should grade 
harder. I wasn't prepared for the wore intense cornpetition for hiirher 
grades and tms enc-ouraj^ed to change majors." 

Item 37 — Pid you y.et ^rcm VAC what you cnwe for? These cotmnents 
were varied, many of the respondents reconhized their irinaturity when 
attending FAC. They felt HAC was a 5»oo*I place to start col le<»e with 
close student-faculty relationships . An exjti^ple for each ranking is 
shown below. 

Yes "1 went to KAC to pet tValninn in a field I thoupht J 

would like to work in, as it turned out, I continued my 
education further thanUs to the start that KAC fave we. 

Partly — "I went to fet scne p,enernl requirements out of the 
way. I wanted to determine a major while there, but 
perhaps you have to din tnore deeply to find help in that 
area. 

No — "I was sowewhat immature when I can to KAC. I felt if I 
n little oltVr things t'ly hnve hti-tH) different," 



